
 

 

 

 

Diverse Internationalisation of Teacher Education 

 

 

Podręcznik szkoleniowy 
w języku polskim opracowany przez  

Uniwersytet Adama Mickiewicza w Poznaniu 
  

w ramach Rezultatu 3. Projekt i przygotowanie materiałów do 
szkoleń wewnętrznych w ramach projektu DITE  

(2021-1-PL01-KA220-HED-000031129) 
 

 

 

 

 

 

 

  

 

 



2 

Koordynator 

Partnerzy 

Współautorzy  
Anna Basińska  

Uwe Brandenburg 

Marina Casals Sala 

Joanna Domagała 

Anna Linka  

Aneta Makowska  

Wioletta Szóstak  

Małgorzata Wałejko 

Paula Wiażewicz-Wójtowicz 

Marcin Wlazło  

Współfinansowane ze środków UE. Wyrażone poglądy i opinie są jedynie opiniami autora lub autorów i 

niekoniecznie odzwierciedlają poglądy i opinie Unii Europejskiej lub Fundacji Rozwoju Systemu Edukacji.
Unia Europejska ani Fundacja Rozwoju Systemu Edukacji nie ponoszą za nie odpowiedzialności.



3 

Spis treści 

1. Internationalisation in learning and teaching process – what can we do in the classroom? .............................. 4 

2. Intercultural competence in education .......................................................................................................... 7 

3. Mastering the art of cultivating conceptual ................................................................................................. 11 

4.  Global trends .................................................................................................................................................. 15 

Prezentacje Powerpoint ......................................................................................................................................... 19 



 

4 

1. Internationalisation in learning and teaching process – what can 
we do in the classroom? 

Opracowanie: Magdalena Adamczak. 
 

Name of the module/ subject:  

Internationalisation in learning and teaching process – what can we do in the classroom? 

The author(s): 

Magdalena Adamczak 

 

Overall purpose of the Module (perhaps also including key concepts) 

Understanding the process of internationalization of education. 

 

Intended learning outcomes (ILOs) 

The participants will be able to: 

-        understand the definition and importance of global competence 

-        learn some effective strategies to internationalise the teaching and learning process 

-        understand the idea of internationalization at home methodology 

-        design teaching activities that can be useful in teaching and learning while teaching different 

subjects 

-        reflect on their own mindsets connected to internationalised teaching and earning 

 

Discussion points 

● What is global competence? 

● Why is it important for students to develop global competence? 

● Do you think global competence was developed when you were students? 

● Do you remember examples of internationalisation elements from your education? On what 

subjects? How? 

● Internationalisation in learning and teaching process – what can we do in the classroom?  

 

Timeframe (estimate)  

45 min - 50 min 
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Resources/Sources/References 

Basińska A., Brandenburg U., Casals Sala M., Domagała J., Linka A., Wlazło M. (2023), The DITE 

trainers manual Diverse Internationalisation of Teacher Education,  https://dite.usz.edu.pl/ 

PISA 2018 Global Competence https://www.oecd.org/pisa/Handbook-PISA-2018-Global-

Competence.pdf 

PISA 2018 Global Competence Framework https://www.oecd-ilibrary.org/education/pisa-

2018-assessment-and-analytical-framework_043fc3b0-en  

Polish mathematics textbooks for primary and secondary school. 

 
Playbook / Itinerary- stepwise description of the flow of activities [j. polski]  

• Czym według Was jest kompetencja globalna? 

• Dlaczego ważne jest rozwijanie kompetencji globalnej?  

Kompetencja globalna: 

➢ WIEDZA 

➢ UMIEJĘTNOŚCI 

➢ POSTAWY 

➢ WARTOŚCI 

w stosunku do problemów, spraw i sytuacji globalnych  

 

 

 

 

 

 

 

 

 

 

Źródła:https://www.oecd.org/pisa/innovation/global-competence/ 
https://www.oecd.org/pisa/Handbook-PISA-2018-Global-Competence.pdf 
 
 
 

Rysunek 1. Kompetencja globalna 

%20
https://dite.usz.edu.pl/
https://www.oecd.org/pisa/Handbook-PISA-2018-Global-Competence.pdf
https://www.oecd.org/pisa/Handbook-PISA-2018-Global-Competence.pdf
https://www.oecd.org/pisa/Handbook-PISA-2018-Global-Competence.pdf
https://www.oecd-ilibrary.org/education/pisa-2018-assessment-and-analytical-framework_043fc3b0-en
https://www.oecd-ilibrary.org/education/pisa-2018-assessment-and-analytical-framework_043fc3b0-en
https://www.oecd-ilibrary.org/education/pisa-2018-assessment-and-analytical-framework_043fc3b0-en
https://www.oecd.org/pisa/innovation/global-competence/
https://www.oecd.org/pisa/Handbook-PISA-2018-Global-Competence.pdf
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Tabela 1. Playbook / Itinerary- stepwise description of the flow of activities 

 

Learning activity Timing Steps taken/ outline of the activity 
Resources 

needed 
Possible variations/ comments 

 
Discussion on the 

meaning and the role of 
global competence. 

 

5 min 
What is global competence? 

Why is it important for students to develop global 
competence? 

 

Definition of global competence (the 
dimensions of global competence), 

assessment of global competence in 
PISA 2018 – some results 

Examples of Integrating 
global and intercultural 
issues in the curriculum. 

15 min 

Do you think global competence was developed when 
you were students? 

Do you remember examples of internationalisation 
elements from the lesson? On what subjects? How? 

 

Reflection on students’ own 
experiences around 

internationalized teaching and 
learning. Some examples from 

Polish mathematics textbooks for 
primary and secondary school. 

Idea of 
internationalization at 

home methodology 
 

Do we need students from other countries in the 
classroom to internationalize teaching? 

 

All students can benefit of 
integrating elements of 

internationalisation into the 
curriculum for all students and it 

does not cost a lot of money. 

An internationalisation 
tabata activity 

 
25 min 

 
Internationalisation – what can we do in the classroom? 

We divide students into groups so that each group 
includes at least one student from each faculty. As a 
group, we exchange ideas and write them down on a 

poster (10 minutes). 
 

How can we engage all students into learning activities? 
How can we promote global competence in our 

classrooms? What instructional materials can support 
internationalisation? How can we use technology to 

internationalise teaching and learning process? 
 

We choose one person from the group to be the poster 
guard. 

- The poster guard stays at the table and the other 
members of the group move one table clockwise (1 

minute) The poster guards briefly introduce the poster 
ideas to the new people (1 minute) 

- The new people add some more ideas and write them 
down on the poster (3 minutes) 

- Repeat 5, 6 and 7 three more times and you will come 
back to your original groups. 

- The poster guards briefly introduce the collected ideas 
to their group members (3 minutes) 

- We hang the posters on the wall, everybody grabs 3 
little sticky notes and stick them to the 3 ideas he/she 

likes the most and is able to introduce/conduct/use in his 
future classroom (3 minutes) 

 

Paper sheets, 
pens, little 

sticky notes 

 
Students think and present ideas. 

 

Conclusion 2 min   

Internationalisation is not optional 
extra and not dependant on 

international students 
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2. Intercultural competence in education 
Opracowanie: dr Dobrochna Hildebrandt-Wypych. 

Name of the module/ subject  

Intercultural competence in education 

The author(s)  

Dobrochna Hildebrandt-Wypych, PhD 

  

Overall purpose of the Module (perhaps also including key concepts)  

Incorporating the perspective of cultural difference within the school context, the 

module "Intercultural Competence in Education" is specifically tailored for future teachers. It 

aims to prepare them to understand, appreciate, and effectively navigate cultural 

difference(s) found in today's classrooms. By focusing on the realities of schools, the module 

seeks to equip future educators with the tools and insights necessary to create inclusive, 

respectful, and enriching learning environments for all students, recognizing and celebrating 

their diverse cultural backgrounds. By focusing on the specific challenges and opportunities 

presented by cultural diversity in schools, the module aims to empower future teachers to 

become advocates for an inclusive and equitable education system that recognizes the 

strengths of all students, preparing them for a diverse and interconnected world. 

 

The key concepts of the module are: 

1. Understanding cultural diversity and cultural difference at schools. 

2. Understanding key advantages of diverse teams within the school environment. 

3. Addressing potential sources of conflict: social mechanisms hindering intercultural 

interactions. 

4. Discussing the individual's adeptness at navigating diverse cultural landscapes (an 

intercultural personality based on the five five-factor model of personality) 

5. Discussing the intercultural competence in education from a cognitive and 

motivational perspectives 

6. Discussing the intercultural competence in education in relation to communication 

behaviours 

7. Understanding the four pillars of a school open to cultural difference—visibility, 

reinforcement, inclusion, and cooperation 
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Intended learning outcomes (ILOs)  

The ILOs are: 

1. Demonstrate an understanding of cultural diversity and cultural differences in schools: 

Participants will be able to identify and describe the various dimensions of cultural 

diversity within educational settings, recognizing the significance of cultural 

differences in influencing students' learning experiences and outcomes. 

2. Evaluate the key advantages of diverse teams within the school environment: Learners 

will assess the benefits of diversity among staff and students, including enhanced 

creativity, improved decision-making, and better student outcomes, and will 

understand how to leverage these advantages to enrich the educational environment. 

3. Identify and address potential sources of conflict arising from social mechanisms that 

hinder intercultural interactions: Participants will learn to recognize and analyze the 

common social and psychological barriers to effective intercultural communication 

and collaboration, developing strategies to overcome these obstacles. 

4. Apply the five-factor model of personality to understand an individual's adeptness at 

navigating diverse cultural landscapes: Learners will be able to describe how traits such 

as openness, conscientiousness, extraversion, agreeableness, and emotional stability 

contribute to an individual's ability to effectively engage with cultural diversity. 

5. Analyze intercultural competence in education from cognitive and motivational 

perspectives: Participants will explore the cognitive processes involved in 

understanding and adapting to cultural differences, as well as the motivational factors 

that drive individuals to develop intercultural competence. 

6. Examine intercultural competence in education in relation to communication 

behaviors: Learners will understand the impact of intercultural competence on 

communication behaviors within educational settings, including the skills necessary for 

effective intercultural communication and the role of language in cross-cultural 

understanding. 

7. Understand and implement the four pillars of a school open to cultural difference—

visibility, reinforcement, inclusion, and cooperation: Participants will learn how to 

create and sustain an educational environment that actively promotes cultural 

diversity and inclusion through visibility of cultural differences, reinforcement of the 



 

9 

value of diversity, inclusive practices that ensure equal opportunities for all students, 

and cooperative strategies that engage the wider school community. 

Discussion points   

1. How can schools effectively represent and celebrate the cultural diversity of their student 

body to enhance visibility and inclusivity? 

2. What are the most significant benefits of having diverse teams of educators and staff 

within a school, and how can these teams be best utilized to support student learning and 

development? 

3. What are common sources of conflict in culturally diverse educational settings, and what 

strategies can be implemented to address and resolve these conflicts constructively? 

4. In what ways do the traits identified in the five-factor model of personality contribute to 

an individual's ability to successfully navigate intercultural interactions within a school 

environment? 

5. How do cognitive and motivational factors influence the development of intercultural 

competence among educators and students, and what role does this competence play in 

educational outcomes? 

6. What specific communication behaviors are essential for fostering effective intercultural 

interactions in schools, and how can educators develop these skills in themselves and their 

students? 

7. Considering the four pillars of a school open to cultural differences (visibility, 

reinforcement, inclusion, and cooperation), which pillar do you think is most challenging 

to implement, and why? How might schools overcome these challenges to create a more 

inclusive environment? 

 

Timeframe (estimate) 

2h 

 

Resources/Sources/References  

Provided in the ppt presentation.  
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Tabela 2. Playbook / Itinerary- stepwise description of the flow of activities 
 

 
 

Learning activity Timing Steps taken/ outline of the activity 
Resources 

needed 
Possible variations/ 

comments 

Introduction and 
Overview of the 

module 

10 
minutes 

1. Welcome and brief module introduction. 

2. Overview of Intended Learning Outcomes 
(ILOs) and session itinerary. 

  

Exploring Cultural 
Diversity and 
Differences in 

Schools 

20 
minutes 

1. Interactive lecture on the dimensions of 
cultural diversity in schools. 

2. Reflective exercise: Participants share 
experiences or observations of cultural 

diversity in education. 

  

Advantages of 
Diverse Teams in 

Education 

20 
minutes 

1. Group brainstorming on the benefits of 
diverse teams in educational contexts. 

2. Case study discussions: Examples of 
successful diverse teams enhancing the 

learning environment. 

  

Addressing 
Intercultural 
Conflicts and 

Barriers 

20 
minutes 

1. Presentation on common sources of 
intercultural conflict in schools. 

2. Role-play activity: Participants practice 
conflict resolution strategies in simulated 

intercultural scenarios. 

 

  

Developing 
Intercultural 
Competence 

20 
minutes 

1. Mini-lecture on the psychology of 
intercultural competence. 

2. Interactive discussion: Sharing strategies 
for developing intercultural competence in 

educational settings. 

  

Workshop: 
Implementing the 
Four Pillars Model 

 

1. Group Formation and Task Assignment (5 
minutes): Divide participants into four 

groups, each focusing on one of the pillars 
(visibility, reinforcement, inclusion, 

cooperation). 

2. Poster Development (10 minutes): Each 
group creates a poster with practical 

suggestions for implementing their pillar in 
a school context. 

3. Poster Presentations (10 minutes): 
Groups present their posters, explaining 

their ideas and how they contribute to an 
inclusive educational environment. 

4. Feedback and Collaborative 
Enhancement (5 minutes): Participants 

provide feedback and suggest additional 
ideas, enriching the collective output. 

  

Conclusion and 
Action Planning 

10 
minutes 

1. Recap of the session highlights and key 
learnings. 

2. Action planning: Participants reflect on 
how they can apply the session's insights to 
their professional contexts, committing to 

one action to enhance intercultural 
competence in their educational 

environment. 
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3. Mastering the Art of Cultivating Conceptual  
Opracowanie: Eliza Rybska. 

Name of the module/ subject  

Mastering the Art of Cultivating Conceptual Understanding: Navigating the Educational 

Challenge  

The author(s)  

Eliza Rybska 

   

Overall purpose of the Module (perhaps also including key concepts)  

The overall purpose of the module is to understand the challenges of teaching and learning 

scientific concepts itself as well as within international settings. The language that we use to 

communicate is a tool that serves for thinking, the perception of the world around us, and its 

interpretation. Additionally, the language of science that we are introducing in a classroom 

environment is quite often symbolic, and non-intuitive and itself presents a challenge. In the 

module, participants take a closer look at what is a concept and what is communication. They 

also become familiar with an orchestral model of communication and with multimodal 

communication as a way in which learning and teaching in international settings help to 

reduce cognitive load and facilitate learning. 

  

Intended learning outcomes (ILOs)  

- understanding that communication is a multifactorial process 

- explanation of the basic role of concepts and language in communication and learning 

- empathetic understanding of the problems faced by foreigners learning a subject in a 

language that is new to them 

- demonstration of the role of embodiment and multimodality in communication and 

understanding of scientific concepts 

- indication of the role of usage of drama, modeling, and visualization as supportive 

teaching methods 

- designing a teaching activity that can be useful in teaching and learning a selected 3 

concepts 
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Discussion points   

- Why is language called a tool of thinking? How can we understand the Wittgenstein 

sentence, “The borders of my language are the borders of my world” or “The limits of 

my language mean the limits of my world”? 

- What can be an obstacle to learning new concepts? are these obstacles different when 

you learn it in your mother language or in your second language? 

- Why communication is more than the words we use? 

- In what ways can we use our bodies and different senses to facilitate learning?  

 

Timeframe (estimate):   

1,5 - 2h 

 

Resources/Sources/References  

Lalli, P. (2006). Communication for development: new paradigms?. In World Congress on 

Communication for Development, Rome, October (pp. 25-27). 

Drabik-Frączek, B., & Załazińska, A. (2014). Komunikologia–zarys teoretyczny i problemy 

praktyczne w świetle kształcenia kompetencji komunikacyjnych. LingVaria, 9(18), 29-42. 

Shapiro, L., & Stolz, S. A. (2019). Embodied cognition and its significance for education. Theory 

and Research in Education, 17(1), 19-39. 

Fugate, J. M., Macrine, S. L., & Cipriano, C. (2019). The role of embodied cognition for 

transforming learning. International Journal of School & Educational Psychology, 7(4), 274-

288. 

Black, J. B., Segal, A., Vitale, J., & Fadjo, C. L. (2012). Embodied cognition and learning 

environment design. Theoretical foundations of learning environments, 2, 198-223. 

Konicek-Moran, R., & Keeley, P. (2015). Teaching for conceptual understanding in science. 

Arlington: NSTA Press, National Science Teachers Association. 

Vosniadou, S., & Ioannides, C. (1998). From conceptual development to science education: A 

psychological point of view. International journal of science education, 20(10), 1213-1230. 

Murray, Joddy (2013). Lutkewitte, Claire (ed.). "Composing Multimodality". Multimodal 

Composition: A Critical.  

Sourcebook. Boston: Bedford/St. Martin's [2] Lutkewitte, Claire (2013). Multimodal 

Composition: A Critical Sourcebook. Boston: Bedford/ St. Martin's. ISBN 978-1457615498 

https://en.wikipedia.org/wiki/International_Standard_Book_Number
https://en.wikipedia.org/wiki/Special:BookSources/978-1457615498
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Martin, T., & Schwartz, D. L. (2005). Physically distributed learning: Adapting and 

reinterpreting physical environments in the development of fraction concepts. Cognitive 

science, 29(4), 587-625. 

Tang, K. S., & Moje, E. B. (2010). Relating multimodal representations to the literacies of 

science. Research in Science Education, 40, 81-85. 

Márquez, C., Izquierdo, M., & Espinet, M. (2006). Multimodal science teachers' discourse in 

modeling the water cycle. Science Education, 90(2), 202-226. 

Matthews, M. R. (2007). Models in science and in science education: An introduction. Science 

& education, 16, 647-652. 

Louca, L. T., & Zacharia, Z. C. (2012). Modeling-based learning in science education: cognitive, 

metacognitive, social, material and epistemological contributions. Educational review, 64(4), 

471-492. 

Gilbert, J. K., & Justi, R. (2016). Modelling-based teaching in science education (Vol. 9). Basel, 

Switzerland: Springer international publishing. 

 

Further reading   

Tytler, R., Prain, V., Hubber, P., & Waldrip, B. (Eds.). (2013). Constructing representations to 

learn in science. Springer Science & Business Media. 

Konicek-Moran, R., & Keeley, P. (2015). Teaching for conceptual understanding in science. 

Arlington: NSTA Press, National Science Teachers Association. 

Schwartz, D. L., Tsang, J. M., & Blair, K. P. (2016). The ABCs of how we learn: 26 scientifically 

proven approaches, how they work, and when to use them. WW Norton & Company. 
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Tabela 3. Playbook / Itinerary- stepwise description of the flow of activities 

 

Learning activity Timing Steps taken/ outline of the activity 
Resource
s needed 

Possible variations/ comments 

Discussion on the role of 
the language 

5-10 min 

Why is language called a tool of thinking? How can we 
understand the Wittgenstein sentence, “The borders of 

my language are the borders of my world” or “The 
limits of my language mean the limits of my world”? 

ppt 

additional questions could be used, like 
can we describe something that we are 
unfamiliar with? Would that description 
allow somebody to guess what we are 

describing without knowing what it 
could be 

Language as a distinctive 
feature of science 

5 min 
questions like - what is science and what is not? when 
we can say that something is scientific and when it is 

not 
ppt 

we will come to the conclusion that 
there are 2 distinctive features of 

science -language and methodology 

Concept formation 20 min 

students are presented with the fake word: 
“anemofoliograwituriencja” and they are supposed to 

guess what it is 
1. each student individually creates a fake word connected 

to the subject s/he is most familiar with, writes the term 
on the post-it notes  and, in mixed pairs, explains the 

concept to a person from a different background 
2. a teacher collects the post-it notes, and after the pairs 

exchange their explanation of the concepts teacher 
takes notes and reads out loud one of the concepts and 
a person who was guessing the meaning of a fake word 

is explaining this concept to everybody. 
the author of the concept agrees with this explanation 
or not - both share feelings about what has happened. 

post-it 
notes, 
pens 

there can be a few rounds of reading 
some “fake” concepts by teacher and 
students trying to explain what they 

think it is. 

Discussion on: what can be 
an obstacle to learning new 

concepts? Are these 
obstacles different when 

you learn it in your mother 
language or in your second 

language? 
 

5-10   min 

a teacher presents what is a scientific explanation of a 
concept, and then everybody discussed why we need 
concepts and what can be an obstacle in learning new 

concepts 

  

Empathetic understanding 5 min 

a teacher provides simple math lessons but in French; 
after a while she presents some visualisation of the task 

that students are supposed to perform (calculate the 
perimeter of a rhombus) 

reflection on why was it difficult, and did visualisation 
and gesture helps 

teacher 
who 

speaks 
different 
language

s 

the task can be different - but not too 
difficult 

language also can be different - but not 
so popular -eg, Spanish. 

Presentation of the 
orchestral model of 

communication 
5 min 

teacher presents features of the orchestral model of 
communication and illustrate it with examples 

ppt  

Presentation of the 
strategies that can be use 
to overcome obstacles in 

learning new concepts 

30 min 

1. presentation of embodied cognition - student and a 
swivel chair; presentation of the idea of multimodal 

communication and its role in education 
a) visualisation examples 

b) modeling example 
c) drama 

swivel 
chair, 
ppt, 

students 

 

Designing task 30 min 

work in groups; please select 3-4 different 
concepts/topics from the subject you are teaching and 
suggest teaching methods/measures that could help 

students speaking different languages understand these 
concepts. 

poster 
papers, 
pens, 

adhesive 
tape 
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4.      Global trends 
Opracowanie: Małgorzata Cichoń. 

Name of the module/ subject 
Global trends 
The author(s)  
Małgorzata Cichoń 
 

Overall purpose of the Module (perhaps also including key concepts) 

Presentation of global trends, with particular emphasis on migration (causes and effects) 

 

Intended learning outcomes (ILOs) 

- knowledge of global trends 

- explaining the causes of migration in relation to wars and conflicts in the world 

- case analysis - life situation of migrants from four selected countries (Syria, Ukraine, 

Palestine, South Sudan) 

- sensitization to the needs of migrants 

- developing attitudes of respect and tolerance 

 

Timeframe (estimate):  

The workshop lasts approximately 90 minutes 

 

Resources/Sources/References  

https://www.ipsos.com/en/watch-main-2023-global-trends-survey-highlights 

https://www.unhcr.org/news/stories/i-am-yusra-i-am-refugee-and-im-proud-stand-peace 

https://www.morizon.pl/blog/obcokrajowcy-w-polsce 

 

Tabela 4. Playbook / Itinerary- stepwise description of the flow of activities 

Learning 
activity 

Tim
ing 

Steps taken/ 
outline of the 

activity 

Resources 
needed 

Possible 
variations/ 
comments 

          

          

          

https://www.ipsos.com/en/watch-main-2023-global-trends-survey-highlights
https://www.unhcr.org/news/stories/i-am-yusra-i-am-refugee-and-im-proud-stand-peace
https://www.morizon.pl/blog/obcokrajowcy-w-polsce
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1. Pyramid discussion - "snowball method" - students first individually, then in pairs or groups 

of four, group selected trends listed on "MEGA-TRENDS CARDS" and group them according to 

conditions: political, environmental, social, technological, etc. 

 

2. Organizing the factors determining global trends together on the poster and determining 

that they all influence another global trend, i.e. migration. 

 

3. Discussion - students choose one global trend and determine whether it is a positive global 

trend, e.g. changing the role of women, a neutral one, e.g. the use of artificial intelligence, or 

a negative one, e.g. climate change. They place a description of their trend on a colored piece 

of cardboard, green, yellow or red, respectively. 

 

4. Drama: 

a) An appropriate number of sheets of paper were prepared (land area in the world - 

continents) in proportion to the number of training participants 

b) The training participants were divided (world population) in proportion to the area of 

individual continents 

c) Then the students took on the role of inhabitants of these continents by standing in 

appropriate numbers on pieces of paper lying on the floor 

d) During this scene, students discussed which trends were most characteristic of particular 

continents 

e) Students signaled by lifting colorful cards which types of trends were dominant on a given 

continent. 

f) Students could decide to migrate, so they started moving on cards symbolizing the surfaces 

of the continents. 

5. Talk - migrations as the basis for internationalization 

6. Talk - types of migrants 

7. Working with the chart - indicating trends in the number of economic migrants, foreign 

students, and asylum seekers 

8. Working with quantitative data - analysis of changes in the number of acquired citizenships 

in 2018, 2019 and 2022 in Poland 
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9. Working with a map presenting places of wars and conflicts in the world - determining 

migration directions 

10. Talk - drawing attention to one of the groups of migrants, i.e., refugees 

11. JIGSAW method - students are divided into 4 expert tables where they read the story of 

one refugee, and then in their group, they discuss these 4 stories one by one and look for 

answers to what connects these stories: a difficult journey, concerns about adapting to a new 

place etc. 

12. Presenting the results of surveys among foreigners regarding their perception of cities as 

places, among others, safety, tolerance.  
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Spis rysunków: 
 
Rysunek 1. Kompetencja globalna ............................................................................................. 5 

 
 
 

Spis tabel:  
 

Tabela 1. Playbook / Itinerary- stepwise description of the flow of activities .......................... 6 
Tabela 2. Playbook / Itinerary- stepwise description of the flow of activities ........................ 10 
Tabela 3. Playbook / Itinerary- stepwise description of the flow of activities ........................ 14 
Tabela 4. Playbook / Itinerary- stepwise description of the flow of activities ........................ 15 
 
  

file://///Users/marikaknapp/Downloads/GOTOWE%20PLIKI/UAM/UAM-poz.docx%23_Toc173751553
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